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Foreword 

As part of her third grade Social Studies curriculum, my daughter recently 

went on a field trip designed to explore historical landmarks within our Con-

necticut town. One of their first stops was a tour of the Wallop School Muse-

um, a one room, brick schoolhouse built in 1800 and currently maintained by 

the Enfield Historical Society. While she excitedly shared the details of hand-

made wooden and metal desks built to seat two students and the fact that 

students were required to carry in the firewood used to heat their school-

house, my mind explored how these early learning environments had mor-

phed into our modern day public schools. 

Given the professional conversations and interactions that I had with the 

school leaders in my district earlier that day, I was especially focused on the 

responsibilities of current principals. Conversations regarding the integration 

of virtual reality software, teacher evaluation, school safety drills, benchmark 

assessments, and the use of social media platforms to communicate with 

parents and community members had clearly delineated the stark differences 

between the responsibilities of today’s school leaders and those associated 

with the earliest schools. Further consideration on the topic highlighted the 

fact that the one room schoolhouse was the starting point of an educational 

timeline that has witnessed a complete transformation of the role of the 

school principal, with significant changes happening almost annually as a 

result of myriad economic, political, societal, and community events and 

circumstances.  

According to the Wallace Foundation (2013), the five key functions of prin-

cipal leadership are establishing a vision of academic success for all students, 

creating a climate that supports learning, developing leadership within the 

school, improving instructional practice and managing resources in order to 

reach the established vision. Multiple research findings have confirmed that 

school leadership is the second most important school-based factor in a 

child’s academic achievement, second only to teacher effectiveness (Wallace 

Foundation, 2013; National Association of Secondary School Principals and 

National Association of Elementary School Principals, 2013). 

Anyone who has recently spent time in a school, especially those schools 

struggling with the effects of poverty, knows that the key functions of a school 

principal are much easier to write about than to actually achieve. The work of 

a 21st century school principal requires an individual to simultaneously be a 

visionary and a conformist, a leader and a follower, an inspiration and a task 
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master. The contradictory nature of the role comes from principals having a 

range of leadership responsibilities while filling the middle management rung 

on their district’s organizational ladder. They are held accountable for leading 

their buildings forward to new levels of practice and student achievement 

while simultaneously asked to ensure that the district’s vision, however tradi-

tional, is clearly evident in their approach. They may be asked to adhere to the 

policies and procedures adopted by their school district in response to a past 

event or legislative movement, while simultaneously tasked to be forward 

thinking in their improvement efforts.  

Developing and sustaining a school vision that mandates academic success 

for all students is both noble and moral; yet this effort is further complicated 

by federal and state mandates seeking to eliminate achievement gaps that 

exist across the country for students identified in racial and socioeconomic 

subgroups. Hansen, Levesque, Quintero, and Valant (2018) looked at the latest 

National Assessment of Education Progress (NAEP) results, to discover that 

the nation has made progress over the past decade narrowing the achieve-

ment gap between white students and their black and Hispanic counterparts 

yet has failed to close the gap between students living in poverty and their 

wealthier cohort. While the teachers and staff members in a given building 

are obviously sharing in the efforts to ensure equity in achievement, the con-

tributions of a school principal are often highly scrutinized despite national 

trends suggesting the difficulty of such an undertaking. The educational lead-

ers of our earliest schools could not have imagined the level of accountability 

related to student achievement that would become commonplace for our 

modern-day principals.  

Principals are charged with developing and supporting a vision of academic 

success for all as well as with ensuring the school climate is conducive to 

learning. This climate is the foundation by which all school improvements are 

built. Principals who develop climates that value and empower teachers and 

students will be more likely to maximize their instructional time and regularly 

produce tangible examples of student learning. To do this effectively, school 

principals must address classroom management, inclusive practices, staff 

collaboration, student discipline, parent communication, data analysis and 

scheduling to name just a few. As one would imagine, any of the aforemen-

tioned topics could by itself require a great deal of time, human capital and 

fiscal resources (National Association of Secondary School Principals and 

National Association of Elementary School Principals, 2013). 

Most principals, however, are expected to address several of these key areas 

concurrently, while also acting as the primary disciplinarian and parent con-

tact of their school. In larger schools where a team of principals and vice prin-
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cipals share these duties, the principal is then responsible for monitoring the 

effectiveness of the team and its individual as well. 

Principals must work collaboratively with students, teachers, support per-

sonnel, families and the community at large in order to ensure a school cli-

mate and culture that supports their academic vision. Modern day societal 

circumstances are often working against the school principals as a recent 

survey reports that more than half of the nation’s children below the age of 12 

have experienced one or more forms of serious trauma (U.S. Department of 

Health and Human Services, Health Resources and Services Administration, 

Maternal and Child Health Bureau, 2014). This statistic has significant impli-

cations on the kinds of learning environments our students require, the types 

of behaviors they exhibit and the likelihood they will achieve grade level ex-

pectations. Nonetheless, principals are charged to develop and maintain a 

school culture that affirms the worth and diversity of all its members, thereby 

ensuring they reach their fullest potential. 

On a national scale, the recent teacher evaluation movement has more 

clearly defined the systematic process of teacher accountability used to reach 

the achievement goals that guide the work of our principals (Huber & Skeds-

mo, 2016). The level with which a school leader provides instructional leader-

ship is a key factor in school and district success. Instructional leadership is a 

series of actions that positively contribute to the consistent implementation 

of research-based practices within a school. The school principal is often the 

only staff member to actually observe the entire teaching staff; thus, the mod-

ern-day principal is expected to have expertise in curriculum, instruction, 

assessment, and classroom environments. By developing the kinds of rela-

tionships that allow teachers to be open to receiving actionable feedback, 

building principals can ensure high quality instruction is delivered on a daily 

basis in their classrooms.  

Principals are also expected to provide meaningful professional develop-

ment, encourage staff members to observe expert colleagues in action, and 

support coaching and mentoring opportunities with and amongst their staff 

members (National Association of Secondary School Principals and National 

Association of Elementary School Principals, 2013). It is through the lens of 

instructional leadership that principals are able to be the kind of inspirational 

cheerleader that motivates teachers to take risks that will improve their in-

structional practice. Opportunities to delegate and share leadership respon-

sibilities centered on instructional improvements are also a prudent decision 

given the level of accountability and the limited time school principals have. 

Principals who work to develop teacher leaders and functional teacher 

teams within their buildings will increase the likelihood that the change effort 
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is organically grown and maintained. While instructional leadership and the 

development of a shared leadership model requires a steep time commit-

ment, principals who positively increase the collective efficacy of their staff 

members are more likely to see higher results in student achievement and 

staff satisfaction. Unfortunately, things like school safety concerns and stu-

dent discipline often pull principals away from the very classrooms that need 

the instructional leadership they are required to provide.  

Today’s school principals are asked to lead and follow simultaneously, leav-

ing them metaphorically with one foot in the past and a foot in the future. 

This phenomenon is further complicated by the necessary juggling of both 

time and energy on a lengthy list of daily responsibilities within their schools. 

While this realistic description may make the role seem daunting, the reality 

is that the impact of an effective school principal is almost palpable when you 

walk through the doors of a school. While vastly different than the simple role 

of our earliest school leaders, the personality of today’s principal becomes 

inextricably woven throughout the culture of the building as they are directly 

and indirectly connected to all of the decisions made within that school.  

The Potency of the Principalship: Action-Oriented Leadership at the Heart of 

School Improvement recognizes the profound impact that an effective princi-

pal can have on a community of learners in the 21st century and the challeng-

es that accompany this critical role. Unlike many other books written about 

one particular aspect of school leadership, this reference guide provides a 

variety of practical tools and tasks directly linked to the responsibilities of the 

school principal. Understanding the need for principals to continually pro-

duce higher levels of student achievement, it walks its readers through a se-

ries of key areas that will directly and indirectly impact student performance 

while acknowledging the ever-changing demographic profiles of our students 

and families, the increased emphasis on instructional leadership and the 

need for technology integration and effective community outreach. The Po-

tency of the Principalship: Action-Oriented Leadership at the Heart of School 

Improvement strategically places the principal in the center of an intercon-

nected web of key leadership focus areas and is designed to prevent school 

principals, and those supporting their efforts, from becoming obsolete like 

the one room schoolhouse or the handmade desks for two. 

Tracy A. Youngberg, Ed.D. 

Connecticut National Distinguished Principal of the Year 

Assistant Superintendent of Teaching, Learning, and Leadership,  

Windham Public Schools 



 

Preface 

The Potency of the Principalship: Action-Oriented Leadership at the Heart of 

School Improvement is a book written for building and district administrators, 

aspiring school leaders, graduate education students, educational policy-

makers, education professors, and school practitioners who are interested in 

the evolving principal role and/or the potential of this position to facilitate 

substantial student and school achievement. It reflects a keen understanding 

of the most important ideas in administrative leadership to date and guides 

the reader on a comprehensive journey through the diverse responsibilities of 

the 21st century principal. 

While there are numerous books describing leadership tasks and styles, this 

tome delves into the very heart of leadership and how the alignment of myri-

ad responsibilities positively influences student outcomes. As such, our moti-

vation for writing this book comes from the following: 

 Our desire to inform the reader that the role of principal has changed 

dramatically and, concurrently, principal expectations have multi-

plied, while the time for any given task has been minimized; 

 Our interest in sharing principal best practices that will influence 

teacher praxis; thus, having an immediate impact on student attain-

ment of skills and knowledge; 

  Our knowledge that principals help to create excellent teachers when 

professional development opportunities are sustained throughout the 

year, when adequate time is allocated to practice skills learned, and 

when actionable feedback is provided; 

 Our awareness, through experience and a careful examination of rele-

vant research, that a successful principal must actively engage families 

and community-based members to ensure student success; 

 Our belief that, despite the many administrative duties and necessary 

requirements that come along with the principalship, school leaders 

must be passionate about their work;  

 Our understanding that when principals guide and support all educa-

tors, they can achieve building-wide student academic proficiency; 

and 

 Our deep commitment to shaping a vision of education that is inclu-

sive, personalized, and focuses on the needs of all students. 
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Most principals are tasked with leading a large group of individuals with 

varied beliefs, educational backgrounds, expertise, and expectations; yet it is 

worth acknowledging that teachers and paraprofessionals are assumed to 

have entered the field with a belief that they can make a positive difference 

and have a strong desire to educate the next generation (Young, Bonanno-

Sotiropoulos, & Smolinski, 2018b). In this cauldron of ideas and expectations, 

success must begin with a sense of purpose (Sinek, 2011). This clarity of pur-

pose is the building block for a string of others that, in turn, encompass who a 

principal is and what a principal does. 

A principal is responsible for budgets, discipline, assessment, observation 

and evaluation, engaging with families and the community, as well as a host 

of other items; yet those are merely the tasks that fall under the job title. To 

inspire others, a principal must connect the work to why they do what they do 

– that is their sense of purpose (Blanchard & Broadwell, 2018; Sinek, Mead, & 

Docker, 2017). Once the purpose is clearly defined, they can move to the 

strategy or approach that will be used to engage all staff; while, finally, princi-

pals will add the tools that attract the employees to think and work in a par-

ticular way (Sinek et al., 2017; Rasmussen, 2016).  

It is easy to say that that administrators and teachers believe they can make 

a difference; however, it is only through the creation of a bold purpose state-

ment that the belief becomes a reality (Sinek, 2011). Therefore, to use the 

example by Rasmussen (2016), an enlightened principal might say 

Everything we do, we believe in challenging our students’ thinking. We 

believe in inquiry. The way we challenge our students is by making our 

school safe and innovative, with passionate and knowledgeable teachers 

who are caring and compassionate, who cater to the needs of all stu-

dents. And, we happen to graduate honorable and educated citizens 

(n.p.). 

This sounds vastly different from the principal who comes to work each day 

merely for the paycheck, who has settled for the status quo, and does not 

engage staff in a common purpose. That principal might say “We teach high 

school. Our culture is spirited and sound. Our curriculum is rich. Our test 

scores are high” (Rasmussen, 2016, n.p.). Who would you follow? 

School leaders who are passionate about making a difference to the lives of 

others, bring a high level of energy to the task (Burgess & Houf, 2017). These 

same principals lead with love and have a well-articulated and clear purpose 

that inspires their faculty to teach at a higher level and their students to be-

lieve in themselves and their power to learn despite obstacles (Grundler & 

Grundler, 2017). There is an undeniable belief in building a positive school 
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culture that will transform all who are willing to put in equal effort, and this is 

palpable to staff, students, family and community members. 

Those who aspire to lead in this way are usually referred to as servant or 

transformational leaders, while those in the position for the power or glory 

are often referred to as autocratic leaders. Servant or transformational leaders 

put the needs and well-being of others first and help to develop their skills; 

thus, the culture provides security, a sense of autonomy, and the freedom and 

safety to ask for assistance when needed (Greenleaf Center for Servant Lead-

ership, 2016). 

Principals who serve their staff lead by example to “raise one another to 

higher levels of morality and motivation” (Burns, 1978). They believe that it is 

their job to model and encourage academic, social, and behavioral greatness. 

Those who “serve-first” instead of “lead first” (Greenleaf Center for Servant 

Leadership, 2016, n.p.) set clear goals and have high expectations for their 

staff; yet support, encouragement, and recognition are provided to ensure 

everyone achieves these lofty ideals (Bass & Riggio, 2014; Hoerr, 2005). Lead-

ers, therefore, especially for principals who want to see high levels of sus-

tained change, must think, act, and communicate differently (Sinek et al., 

2017).  

Entwined with being a transformational leader, these same principals are 

tasked with being instructional leaders. Here the focus is on management of 

assets such as using resources effectively and being an instructional resource 

as well as servant-first characteristics such as being a role model for staff, 

having communication skills that “inspire trust, spark motivation and em-

power teachers and students” (Concordia University-Portland, 2018, n.p.). 

This is a tall order. Principals spend a great deal of time being both a servant 

and an instructional leader, while simultaneously being a master negotiator, a 

diplomat, and more – often within the span of a single day (Concordia Uni-

versity-Portland, 2018). Finding balance can be difficult, if not impossible, 

thus, another necessary skill for any well-rounded principal is time manage-

ment. 

It has been argued that in order to affect whole-school improvement it is 

more important to develop high-quality leaders rather than individual teach-

ers due to the over-arching influence that belongs to the principal (Jensen, 

Downing, & Clark, 2017). For this reason, principals must be experts at com-

munication, ensuring professional development that is sustained and driven 

towards improving teacher practices as well as academic achievement, inspir-

ing others to become leaders themselves, bringing together families and 

community members to increase school opportunities, and partnering with 

unions to support staff and student success (Jensen et al., 2017). 
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The authors are deeply concerned about the principalship as they are in-

vested members of educational teams themselves: at one time or another 

having been a teacher, director, administrator, principal, and/or a superin-

tendent as well as college professor and dean of education. With a rich and 

long history of leadership between them, the authors hope to reinvigorate 

current administrators and inspire the next generation of educational leaders 

to become inspirational, impactful, and engaging in their own right.  

It is not surprising, then, that this book takes a critical and comprehensive 

look at the myriad issues mentioned and offers equal parts history and strate-

gy as a means to encourage and sustain principals and others interested in 

the field. The role of the school leader is vital to the success of staff and stu-

dents alike; therefore, it behooves all of us to better understand, assist, and 

support those who assume this position of great responsibility. 



 

Chapter 1  

Promoting Passion in Others: 

Recruiting, Evaluating, and Retaining 

a High-Performance Team 

Staffing a school is a complicated process. There are challenges with finding 

committed teachers with the proper credentials within established budget 

constricts as well as retaining these highly qualified faculty - especially for 

those with specialized training in the Science, Technology, Engineering and 

Mathematics (STEM) fields who can be easily pulled away by promising ca-

reers in industry (Ronfeldt, 2012). The needs of teachers at different phases of 

the career cycle complicate professional development and merely consider-

ing the needs of teachers starting out, in isolation, provides some hint at the 

complexity of staffing schoolwide. 

Early career educators encounter unique problems. Whether or not they 

progress to full time teachers depends on various factors, such as the condi-

tions specific to the school setting and support they receive during training 

sessions and the school year in general (Feiman-Nemser, 2012; Ronfeldt, 

2012). Regardless of the level of experience in the profession, the good news is 

that teacher retention can be improved through supportive leadership, ap-

propriate compensation, and the use of teacher evaluations that give com-

prehensive, personalized feedback to improve teaching practices (You, Kim, & 

Lim, 2017; Darling-Hammond, Beardsley, Haertel, & Rothstein, 2011). As if 

this were not enough to keep in mind, effective schools run by engaged lead-

ers promote continuous improvement, including lifelong professional devel-

opment processes for teachers from preservice thru retirement. 

Impact of Hiring 

Staffing within a school can greatly affect whether or not that school suc-

ceeds, and research shows that effective schools tend to follow certain hiring 

trends (Loeb, Kalogrides, & Beteille, 2012). These schools are inclined to at-

tract effective teachers from other schools; and when new teachers are hired, 

they are ideally assigned to classes in such a way so as to not overburden 

them. Effective schools hire teachers who are capable of raising achievement 
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performance in a relatively brief period, suggesting the positive impact that 

good teachers might have (Loeb et al., 2012). Further, Loeb et al. (2012) 

proved that stronger schools were able to retain their high-quality hires rather 

than lose them to turnover. These findings suggest how effective schools dif-

ferentiated themselves from ineffective schools and demonstrated the value 

of employing and retaining effective teachers (Loeb et al., 2012). For these 

reasons, principals must make difficult decisions regarding staffing and 

school organization that then effects other aspects of the building and cul-

ture. 

By following best practices and attempting to meet the needs of teachers, 

principals can help to lure talented instructors and retain them for the long 

term. These needs range from providing effective administrative support to 

providing sufficient salaries (Partee, 2014; You et al., 2017; Hendricks, 2014). 

Evaluation is also considered important to both principals and teachers who 

feel it assists their ability to improve their own instructional delivery; yet it is 

impossible to evaluate staff until quality faculty members have been retained 

(Taylor & Tyler, 2012). 

Early Career Teachers 

Teachers entering the field encounter problems that, while similar to those 

with more experience, are magnified by a lack of specific supportive resources 

for first year or new faculty (Feiman-Nemser, 2012). Newly hired staff may 

find themselves mired by a range of problems that can dissuade them from 

staying on at a school to include struggles in creating relationships with stu-

dents, difficulties managing school bureaucracy, and a lack of understanding 

of how to apply pedagogical techniques (Feiman-Nemser, 2012). 

The problems for novices are compounded at larger schools, as well as voca-

tional schools, where they are more likely to have poor perceptions of their 

own self-efficacy (Meristo & Eisenschmidt, 2014). Novice teachers at smaller 

schools may avoid this pitfall if they are provided adequate formal and infor-

mal collegial mentorship to help them learn the ropes; however, their self-

efficacy perceptions can also be improved with a supportive work climate 

fostered by the building leadership (Meristo & Eisenschmidt, 2014).  

New teachers have been compared to individuals marooned on a desert is-

land, often facing a plethora of challenges without a clear direction or helping 

hand; thus, support becomes imperative (Feiman-Nemser, 2012). Difficulties 

can dissuade people from continuing within the teaching profession, and 

although retention continues to be important from one year to another, the 

early years, in particular, are an intense time in which the novice is continuing 

to learn and apply what he or she was taught during his or her preservice 



 

 

 

 

 

PAGES MISSING 

 FROM THIS FREE SAMPLE 



 

References 

A&E Network. (2018). Brown v. board of education. Retrieved from 

https://www.history.com/topics/black-history/brown-v-board-of-education-
of-topeka 

Accelerate Learning. (2018). Introducing stemscopes. Retrieved from 
https://stemscopes.com/ 

Achievement Network. (n.d.). Interim assessments. Retrieved from 
http://www.achievementnetwork.org/our-support-for-schools/ 

Adelman, H, & Taylor, L. (2018). Transforming Student and Learning Supports: 
Developing a Unified, Comprehensive, and Equitable System. Cognella Ac-
ademic Publishers 

Akiba, M., & LeTendre, G. (2017). International handbook of teacher quality 
and policy. New York, NY: Routledge. 

Alexander, N.A. & Jang, S.T. (2017). Equity and efficiency of Minnesota educa-
tional expenditures with a focus on English learners, 2003-1022: A retro-
spective look in a time of accountability. Education Policy Analysis Archives 
1(25) 16. DOI: 10.14507/epaa.25.2811 

Alexander, K. & Morgan, S.L. (2016). The Colman report at 50: Its legacy and 
implications for future research on equal opportunity. Russell Sage Founda-
tion Journal of the Social Sciences, 2(5), 1-6. DOI: 10.7758/RSF.2016.2.5.01 

American Psychological Association. (2015). Supporting transgender and gen-
der diverse students in schools: Key recommendations for school administra-
tors. Retrieved from  

 https://www.apa.org/pi/lgbt/programs/safe-supportive/lgbt/school-
administrators.pdf 

Baeder, J. (2018). Now we’re talking! 21 days to high-performance instructional 
leadership. Bloomington, IL: Solution Tree 

Bakar, Z.A., Yun, L.M., Keow, N.G., & Li, T.H. (2014). Goal-setting principles: A 
lesson from practitioners. Journal of Education and Learning, 8(1), 41-50. 
DOI: 10.11591/edulearn.v8i1.204 

Bangs, J. & MacBeth, J. (2012). Collective leadership: the role of teacher un-
ions in encouraging teachers to take the lead in their own learning and in 
teacher policy. Professional Development in Education, 38(2), 331-343. DOI: 
10.1080/19415257.2012.657879 

Baquedano-Lopez, P., Alexander, R., & Hernandez, S. (2013). Equity issues in 
parental and community involvement in schools: What teacher educators 
need to know. Review of Research in Education, 37(1), 149-182. DOI: 
10.3102/0091732X12459718 

Barile, N. (2015). 10 Tips for successful goals with students, Ed Weekly. Re-
trieved from https://www.edweek.org/tm/articles/2015/01/20/10-tips-for-
setting-successful-goals-with.html 

Barnum, M. (2018). Do community schools and wraparound services boost 
academics? Here’s what we know. Retrieved from 



132   References 

 
https://www.chalkbeat.org/posts/us/2018/02/20/do-community-schools-
and-wraparound-services-boost-academics-heres-what-we-know/ 

Baron, E. J. (2018). The effect of teachers' unions on student achievement: 
Evidence from Wisconsin's Act 10. SSRN Electronic Journal, 1-44. 
doi:10.2139/ssrn.3001417 

Baskwill, J. (2013). Attention grabbing tools for involving parents in their chil-
dren’s learning. Portland, ME: Stenhouse Publishers 

Bass, B.M. & Riggio, R.E. (2014). Transformational leadership. New York, NY: 
Routledge. 

Bayar, A. (2014). The components of effective professional development activ-
ities in terms of teachers’ perspective. International Online Journal of Edu-
cational Sciences, 6 (2), 319-327. Retrieved from 
https://files.eric.ed.gov/fulltext/ED552871.pdf 

Bendikson, L., Robinson, V., & Hattie, J. (2012). Principal instructional leader-
ship and secondary school performance. SET: Research information for 
teachers, 1, 1-7. Retrieved from 
http://www.nzcer.org.nz/system/files/set2012_1_002.pdf 

Benjamin, T.L. & Black, R.S. (2012). Resilience theory: Risk and protective 
factors for novice special education teachers. Journal of the American Acad-
emy of Special Education Professionals. Retrieved from 
https://files.eric.ed.gov/fulltext/EJ1135719.pdf 

Bill & Melinda Gates Foundation. (2015). Teachers know best: Making data 
work for teachers and students. Retrieved from 
https://www.lexialearning.com/sites/default/files/resources/Research_Ext
ernal_Gates_Teachers_Know_Best_Making_Data_Work.pdf 

Bisk Education. (2018). Current issues I school law facing school administra-
tors. Retrieved from 
https://www.uscranton.com/resources/education/current-issues-in-
school-law-facing-school-administrators/#.Wtp8Z4jwZPY 

Blanchard, K & Broadwell, R. (2018). Servant leadership in action. Oakland, 
CA: Berrett-Koehler 

Bodnarchuk, M. (2016). The role of principal as instructional leader. SELU 
Research Review Journal, 1(1), 5-15. Retrieved from 
https://selu.usask.ca/documents/research-and-publications/srrj/SRRJ-1-1-
Bodnarchuk.pdf 

Bogotch, I., Schoorman, D., & Reyes-Guerra, D. (2017). Educational curricu-
lum leadership as “currere” and praxis. Leadership and Policy in Schools, 
16(2), 303-327. DOI: 10.1080/15700763.2017.1298815 

Boser, U. (2014). Teacher diversity revisited. Center for American Progress. 
Retrieved from 
https://www.americanprogress.org/issues/race/reports/2014/05/04/88962
/teacher-diversity-revisited/ 

Boston, M.D., Henrick, E.C., Gibbons, L.K., Berebitsky, D. & Colby, G.T. (2017). 
Investigating how to support principals as instructional leaders in mathe-
matics. Journal of Research on Leadership Education 12(3), 183-214. DOI: 
10.1177/1942775116640254 



References  133 

 
Boudett, K.P., City, E.A., & Murnane, R.J. (2017). Data wise: A step-by-step guide 
to using assessment results to improve teaching and learning (4th ed.). Cam-
bridge, MA: Harvard Education Press. 

Bowers, A.J., Shoho, A.R., & Barnett, B.G. (2014). Using data in schools to in-
form leadership and decision making. Charlotte, NC: Information Age Pub-
lishing 

Brenchley, C. (2015). What is ESEA? Retrieved from 
https://blog.ed.gov/2015/04/what-is-esea/ 

Brunner, E. J., & Squires, T. (2013). The bargaining power of teachers’ unions 
and the allocation of school resources. Journal of Urban Economics, 76, 15-
27. doi:10.1016/j.jue.2013.01.003. 

Buchanan, J., Prescott, A., Schuck, S., Aubusson, P., Burke, P., & Louviere, J. 
(2013). Teacher retention and attrition: Views of early career teachers. Aus-
tralian Journal of Teacher Education, 38(3), 106-121. 
doi:10.14221/ajte.2013v38n3.9 

Buonomo, M., Fatigante, M., & Fiorilli, C. (2017). Teachers’ burnout: Risk and 
protective factors. Retrieved from 
https://benthamopen.com/FULLTEXT/TOPSYJ-10-190 

Burgess, S. & Houf, B. (2017). Lead like a pirate: Make school amazing for your 
students and staff. San Diego, CA: Dave Burgess Consulting. 

Burns, J.M. (1978). Leadership. New York, NY: Harper Row 

Buske, R., & Zlatkin-Troitschanskaia, O. (2018). Investigating principals’ data 
use in school. Educational Management Administration & Leadership. 

Calik, T., Sezgin, F., Kavgaci, H., & Cagatay Kilinc, A. (2012). Examination of 
relationships between instructional leadership of school principals and self-
efficacy of teachers and collective teacher efficacy. Educational Sciences: 
Theory and Practice, 12(4), 2498-2504. Retrieved from 
https://eric.ed.gov/?id=EJ1002859  

Carini, R.M. (2002). Teacher union and student achievement. In A. Molnar, 
School Reform Proposals: The Research Evidence, 197-216. New York, NY: In-
formation Age Publishers 

Carver-Thomas, D. (2018). Diversifying the teaching profession: How to recruit 
and retain teachers of color. Retrieved from 
https://learningpolicyinstitute.org/product/diversifying-teaching-
profession-report 

CAST. (2018a). About universal design for learning. Retrieved from 
http://www.cast.org/our-work/about-udl.html#.WwjEM4gvyuU 

CAST. (2018b). The UDL guidelines. Retrieved from 
http://udlguidelines.cast.org/?utm_medium=web&utm_campaign=none&u
tm_source=cast-about-udl 

Cauler, H.E. (2014). Effects of technology on brain development and the institu-
tion of education. 

Retrieved from https://medium.com/@harriscauler/effects-of-technology-
on-brain-development-and-the-institution-of-education-e7dc5b12c72c 

Center for Educational Leadership. (2014). Creating a theory of action. Re-
trieved from  
http://info.k-12leadership.org/hs-fs/hub/381270/file-2166618739-



134   References 

 
pdf/documents/webinar-presentation-pdfs/creating-a-theory-of-
action.pdf 

Center for Parent Information & Resources. (2017). IDEA-the Individuals with 
Disabilities Act. Retrieved from 
http://www.parentcenterhub.org/idea/#summaries 

Center for Public Education. (2016). Educational equity: A primer. Retrieved 
from http://www.centerforpubliceducation.org/research/educational-
equity-primer 

Center for Social Inclusion. (2017). Capacity Building. Retrieved from 
https://www.centerforsocialinclusion.org/our-work/our-four-
strategies/capacity-building/ 

Center on Great Teachers and Leaders at American Institutes for Research. 
(2017). Principals action plan for the Every Student Succeeds Act: Providing 
all students with a well-rounded and complete education. Retrieved from 
https://www.gtlcenter.org/sites/default/files/Principals_ActionPlan_ESSA.
pdf 

Common Core State Standards Initiative. (2018). What parents should know. 
Retrieved from 

 http://www.corestandards.org/what-parents-should-know/ 

Concordia University-Portland. (2013). Four instructional leadership skills 
principals need. Retrieved from https://education.cu-
portland.edu/blog/leaders-link/four-instructional-leadership-skills-
principals-need/ 

Cone, K. Short history of the 504 sit in. Retrieved from https://dredf.org/504-
sit-in-20th-anniversary/short-history-of-the-504-sit-in/ 

Connecticut Center for School Change. (2018). What we do. Retrieved from 
http://www.ctschoolchange.org/what-we-do/ 

Council for Exceptional Children. (2018). Understanding the differences be-
tween IDEA and Section 504. Retrieved from 
http://www.ldonline.org/article/6086/ 

Cowen, J. M., & Strunk, K. O. (2015). The impact of teachers unions on educa-
tional outcomes: What we know and what we need to learn. Economics of 
Education Review, 48, 208-223. doi:10.1016/j.econedurev.2015.02.006 

Curriculum Associates. (2017). Why i-Ready? Retrieved from  

 https://www.curriculumassociates.com/products/iready/iready-
builtforcommoncore.aspx 

Curtis, C. (2012). Why do they choose to teach-and why do they leave?: A 
study of middle school and high school mathematics teachers. Academic 
OneFile, 132(4), 779-788. Retrieved from https://eric.ed.gov/?id=EJ994242 

D2L. (2018). We’re transforming the way the world learns. Retrieved from  

 https://www.d2l.com/about/ 

Danbury Public Schools. (2011). Theory of Action. Retrieved from 
http://www.danbury.k12.ct.us/UserFiles/Servers/Server_539114/File/Distri
ct/Central%20Office%20Department/Deputy%20Superintendent/Theory%
20of%20Action.pdf 



References  135 

 
Darden, E.C. (2006). Search and seizure, due process, and public schools. Re-
trieved from http://www.centerforpubliceducation.org/research/search-
and-seizure-due-process-and-public-schools 

Darling-Hammond, L., Beardsley, A., Haertel, E., & Rothstein, J. (2011). Evalu-
ating teacher evaluation: What we know about value-added models and oth-
er methods. 1-18. Retrieved from 
http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.385.1708&rep=r
ep1&type=pdf 

Datnow, A. (2017). Opening or closing doors for students? Equity and data-
driven decision-making. Retrieved from 
https://research.acer.edu.au/cgi/viewcontent.cgi?article=1317&context=res
earch_conferenceOpening+or+closing+doors+for+students?++Equity+and+
data-driven+decision-making 

D’Auria, J. (2015). Learn to avoid or overcome leadership obstacles. Kappan, 
96(5), 52-54, https://doi.org/10.1177/0031721715569471 

DeMatthews, D. & Mawhinney, H. (2014). Social justice leadership and inclu-
sion: Exploring challenges in an urban struggling to address inequities. Edu-
cational Administration Quarterly, 50, 844-881. DOI: 
101177/0013161X13514440 

Desimone, L.M., & Garet, M.S. (2015). Best practices in teacher’s professional 
development in the United States. Psychology, Society, & Education, 7(3), 
252-263. Retrieved from http://hub.mspnet.org/index.cfm/31536 

Desimone, L.M., & Pak, K. (2017). Instructional coaching as high-quality pro-
fessional development. Theory Into Practice, 56(1), 3-12. DOI: 
10.1080/00405841.2016.1241947 

DiCarlo, M. (2011). Revisiting the effect of teachers unions on student test 
scores. Retrieved from http://www.shankerinstitute.org/blog/revisiting-
effect-teachers-unions-student-test-scores 

Discovery Education. (2018). Free student resources. Retrieved from  

 http://www.discoveryeducation.com/students/?campaign=flyout_students 

Doney, P. A. (2013). Fostering resilience: A necessary skill for teacher reten-
tion. Journal of Science Teacher Education, 24(4), 645-664. 
doi:10.1007/s10972-012-9324-x 

Donnella, L. (2016). When these Latinos tell immigration stories, they push 
beyond fairy tales. Retrieved from 
https://www.npr.org/sections/codeswitch/2016/10/20/497931475/when-
these-latinos-tell-immigration-stories-they-push-beyond-fairy-tales 

Dreambox Learning. (2018). Administrator. Retrieved from 
http://www.dreambox.com/ 

DuFour, R., DuFour, R., Eaker, R., & Mattos, T.W. (2016). Learning by Doing: A 
handbook for professional learning communities at work (3rd ed.). Blooming-
ton, IL: Solution Tree 

DuFour, R. & Mattos, M. (2013). How do principals improve schools? Retrieved 
from  

 https://www.cisdctl.com/uploads/1/3/3/4/133401/st-dufour-mattos-
article.pdf 



136   References 

 
Duncan, A. (2014). Department of Education release of new family engagement 
framework. Retrieved from 
https://www.youtube.com/watch?v=BR2e0HVKa4U  

Earl, L., & Katz, S. (2002). Leading Schools in a Data-Rich World. Second Inter-
national Handbook of Educational Leadership and Administration, 1003-
1022. doi:10.1007/978-94-010-0375-9_34 

Education Trust. (n.d.). The school improvement process. Retrieved from: 
https://Education Trust.org/students-cant-wait/school-improvement-
process/ 

Edutopia. (2015). Gaining understanding on what your students know. Re-
trieved from https://www.edutopia.org/practice/exit-tickets-checking-
understanding 

Edutopia. (2018). The big list of educational grants and resources. Retrieved 
from  

 https://www.edutopia.org/grants-and-resources 

Egalite, A. J. Fusarelli, B.C., & Fusarelli, L. D. (2017). Will decentralization af-
fect educational inequity? The Every Student Succeeds Act. Educational 
Administration Quarterly, 53(1). DOI: 10.1177/0013161X17735869 

Epstein, J.L. (2018). School, family, and community partnerships (2nd ed.). New 
York, NY: Routledge. 

Fagan, D. (2018). Teachers’ union shows true colors. Retrieved from 
http://www.theadvocate.com/baton_rouge/opinion/article_8fb4e016-
47e3-11e8-8738-07740dc4a6f0.html 

Feiman-Nemser, S. (2012). Beyond solo teaching. Educational Leadership, 
69(8), 10-16. Retrieved from http://pi-
34.pbworks.com/w/file/fetch/56517303/Beyond%20Solo%20Teaching.pdf 

Fenton, B. (n.d.). New leaders for new schools: Forming aligned instructional 
leadership teams. Retrieved from http://www.ascd.org/ascd-
express/vol5/504-fenton.aspx 

Ferlazzo, L. (2011). Involvement or engagement? Education Leadership, 68(8), 
10-14. Retrieved from https://eric.ed.gov/?id=EJ932180 

Ferlazzo, L. (2013). The differences between parent involvement and parent 
engagement. Library Media Connection, 28. 

Fink, J. (2018). Power of the principal in schools: How to devote more time and 
energy to instructional leadership. Retrieved from 
https://www.districtadministration.com/article/power-principal-schools 

Fiorvanti, C.M.L. (2015). Family-school communication notebooks: An effective 
tool for promoting learning in young children with special needs. DOI: 
10.7916/D8F76BBC 

Fowler, C. S., & Walter, S. (2003). Instructional leadership: New responsibilities 
for a new reality. College and Research Libraries, 64(7), 465-468. 

Frey, W.H. (2016). Diversity defines the millennial generation. Retrieved from 
https://www.brookings.edu/blog/the-avenue/2016/06/28/diversity-
defines-the-millennial-generation/ 

Gillanders. C., McKinney, M., & Ritchie, S. (2012). What kind of school would 
you like for your children? Exploring minority mothers’ beliefs to promote 



References  137 

 
home-school partnerships. Early Childhood Education, 40, 285-294. 
Doi:10.1007/s10643-012-0514-0  

Glickman, C.D., Gordon, S.P, Ross-Gordon, J.M. (2018). Supervision and in-
structional leadership: A developmental approach (10th ed.). New York, NY: 
Pearson. 

Grant, K.B. & Ray, J.A. (2016). Home, school, and community collaboration (3rd 
ed.). Thousand  Oaks, CA: SAGE 

Gray, J., Kruse, S., & Tarter, J. (2016). Enabling school structures, collegial trust 
and academic emphasis: Antecedents of professional learning communi-
ties. Educational Management Administration & Leadership. DOI: 
10.1177/174113215574505 

Greenleaf Center for Servant Leadership. (2016). What is servant leadership? 
Retrieved from 

 https://www.greenleaf.org/what-is-servant-leadership/ 

Grissom, J. A., Loeb, S., & Master, B. (2013). Effective instructional time use for 
school leaders. Educational Researcher, 42(8), 433-444. 
doi:10.3102/0013189x13510020 

Grundler, M. & Grundler, L. (2017). The purposeful principals: Leadership with 
heart. Retrieved from https://educationcloset.com/2017/12/01/the-
purposeful-principals-leadership/ 

Gumus, S., & Akcaoglu, M. (2013). Instructional leadership in Turkish primary 
schools. Educational Management Administration & Leadership, 41(3), 289-
302. doi:10.1177/1741143212474801 

Hale, E. L., & Moorman, H. M. (2003). Preparing School Principals: A National 
Perspective on Policy and Program Innovations. Institute for Educational 
Leadership, 1-28. 

Hall, P. & Simeral, A. (2017). Creating a culture of reflective practice: Capacity 
building for schoolwide success. Alexandria, VA: ASCD 

Hallinger, P. (2010). Leading educational change: Reflections on the practice of 
instructional and transformational leadership. Cambridge Journal of Educa-
tion, 33(3), 329-352. doi:10.1080/0305764032000122005 

Hallinger, P., & Lee, M. (2013). Mapping instructional leadership in Thailand. 
Educational Management Administration & Leadership, 42(1), 6-29. 
doi:10.1177/1741143213502196 

Halverson, R. (2010). School Formative Feedback Systems. Peabody Journal of 
Education, 85(2), 130-146. doi:10.1080/01619561003685270 

Halverson, R., & Clifford, M. (2013). Distributed instructional leadership in 
high schools. Journal of School Leadership, 23(2), 389-419. 

Halverson, R., Grigg, J., Prichett, R., & Thomas, C. (2007). The new instruc-
tional leadership: Creating data-driven instructional systems in school. 
Journal of School Leadership, 17(2), 159-194. 

Hamilton, L. S., Halverson, R., Jackson, S. S., Mandinach, E., Supovitz, J. A., 
Wayman, J., . . . Steele, J. L. (2009). Using Student Achievement Data to Sup-
port Instructional Decision-making. U.S. Dept. of Education, Institute of Ed-
ucation Sciences, National Center for Education Evaluation and Regional 
Assistance. 



138   References 

 
Han, Y.C., (2012). From Survivor to leaders: Stages of immigrant family in-
volvement. Innovative Voices in Education: Engaging Diverse Communities. 
Retrieved from www.innovativevoicesineducation.com  

Haneda, M., Teemant, A., & Sherman, B. (2017). Instructional coaching 
through dialogic interaction: helping a teacher to become agentive in her 
practice. Language and Education 31(1), 46-64. DOI: 
10.1080/09500782.2016.1230127 

Hanover Research. (2014). Best practices for school improvement planning. 
Retrieved from https://www.hanoverresearch.com/media/Best-Practices-
for-School-Improvement-Planning.pdf 

Hanover Research. (2016). Best practice in engaging diverse families. Retrieved 
from http://www.pthvp.org/wp-content/uploads/2016/10/Engaging-
Diverse-Families.pdf 

Hansen, M, Levesque, E.M., Quintero, D., & Valant, J. (2018). Have we made 
progress on achievement gaps? Looking at evidence from the new NAEP re-
sults. Retrieved from  

 https://www.brookings.edu/blog/brown-center-
chalkboard/2018/04/17/have-we-made-progress-on-achievement-gaps-
looking-at-evidence-from-the-new-naep-results/ 

Harris, A., Day, C., Hopkins, D., Hadfield, M., Hargreaves, A., & Chapman, C. 
(2013). Effective leadership for school improvement. London: Routledge 
Falmer. 

Hazell, W. (2017). Nearly half of young teachers planning to quit over high 
workload. Retrieved from https://www.tes.com/news/nearly-half-young-
teachers-planning-quit-over-high-workload 

Henderson, A. (2016). Quick brief on family engagement in Every Student Suc-
ceeds Act [ESSA] of 2015. Retrieved from https://ra.nea.org/wp-
content/uploads/2016/06/FCE-in-ESSA-in-Brief.pdf 

Henderson, A. T., & Berla, N. (1994). A new generation of evidence: The family 
is critical to student achievement. Washington, DC: National Committee for 
Citizens in Education.  

Henderson, A.T., Mapp, K.L., Johnson, V.R., & Davies, D. (2007). Beyond the 
bake sale: The essential guide to family-school partnerships. New York, NY: 
The New Press.  

Hendricks, M. D. (2014). Does it pay to pay teachers more?: Evidence from 
Texas. SSRN Electronic Journal, 109, 50-63. doi:10.2139/ssrn.2252576 

Hernandez-Prados, A., Garcia-Sanz, P., Parra, J., & Gomariz, A. (2017). In-
volvement of immigrant families in the school life. Procedia: Social and Be-
havioral Sciences, (237) 157-163. DOI: 10.1016/j.sbspro.2017.02.057 

Hirano, K.A. & Rowe, D.A. (2015). A conceptual model for parent involvement 
in secondary special education. Journal of Disability Policy Studies, 27(1), 
43-53. DOI: 10.1177/1044207315583901 

Hoerr, T.R. (2005). The art of school leadership. Alexandria, VA: ASCD  

Hollingworth, L., Olsen, D., Asikin-Garmager, A., & Winn, K.M. (2017). Initiat-
ing conversations and opening doors: How principals establish a positive 
building culture to sustain school improvement efforts. Educational Man-
agement Administration & Leadership. DOI: 10.1177/1741143217720461 



References  139 

 
Hood, K. (2014). Why use social media to reach parents in your district? Re-
trieved from 

 httsp://nspra.org/communicationmatters/oct2014/khood 

Horng, E., & Loeb, S. (2010). New thinking about instructional leadership. Phi 
Delta Kappan, 92(3), 66-69. doi:10.1177/003172171009200319 

Horowitz, S.H., Rawe, J., & Wittaker, M.C. (2017). The state of learning disabili-
ties: Understanding the 1 in 5: Executive summary. National Center for 
Learning Disabilities. Retrieved from https://www.ncld.org/executive-
summary 

Huber, S.G. & Skedsmo, G. (2016). Teacher evaluation – accountability and 
improving teacher practices. Educational Assessment, Evaluation, and Ac-
countability. DOI: 10.1007/s11092-016-9241-1  

Hughes, G. D. (2012). Teacher retention: Teacher characteristics, school char-
acteristics, organizational characteristics, and teacher efficacy. The Journal 
of Educational Research, 105(4), 245-255. doi:10.1080/00220671.2011.584922 

Hutt, M. (2017). Benefits of interactive whiteboards in the classroom. Retrieved 
from https://www.eztalks.com/whiteboard/benefits-of-interactive-
whiteboards-in-the-classroom.html 

IDEA. (n.d.). IDEA regulations technical changes. Retrieved from 
https://sites.ed.gov/idea/idea-regulations-technical-changes/ 

Ikemoto, G. S., & Marsh, J. A. (2007). Cutting Through the “Data-Driven” Man-
tra: Different Conceptions of Data-Driven Decision-making. Evidence and 
Decision-making, 106(1), 105-131. 

Illinois Federation of Teachers. (2018). AFT professional development. Re-
trieved from  

 https://www.ift-aft.org/professional-development/aft-professional-
development 

Ingersoll, R., Merrill, L., & May, H. (2012). Retaining teachers: How prepara-
tion matters. Educational Leadership, 69(8), 30-34. Retrieved from 
https://eric.ed.gov/?id=EJ988729 

IXL Learning. (2018). At IXL learning… Retrieved from 
https://www.ixl.com/company/ 

Izadinia, M. (2015). A closer look at the role of mentor teachers in shaping 
preservice teachers' professional identity. Teaching and Teacher Education, 
52, 1-10. doi:10.1016/j.tate.2015.08.003 

Jacobson, L., Rollins, R. S., Brown, J., & Naviasky, H. (2016). Patterns of prac-
tice: Case studies of early childhood education & family engagement in 
community schools. Institute for Educational Leadership. Retrieved from 
https://eric.ed.gov/?id=ED570656 

Jensen, E. (2013). Engaging students with poverty in mind: Practical strategies 
for raising student achievement. Alexandria, VA: ASCD 

Jensen, B., Downing, P., & Clark, A. (2017). Preparing to lead: Lessons in prin-
cipal development from high performing education systems. Center on In-
ternational Education Benchmarking. Retrieved from http://ncee.org/wp-
content/uploads/2017/10/PreparingtoLeadFINAL101817.pdf 



140   References 

 
Jiang, J. Y., Sporte, S. E., & Luppescu, S. (2015). Teacher perspectives on evalu-
ation reform. Educational Researcher, 44(2), 105-116. 
doi:10.3102/0013189x15575517 

Johnson, S. M., Kraft, M. A., & Papay, J. P. (2011). How context matters in high-
need schools: The effects of teachers’ working conditions on their profes-
sional satisfaction and their students’ achievement. Project on the Next Gen-
eration of Teachers Harvard Graduate School of Education, 1-57. Retrieved 
from 
https://scholar.harvard.edu/files/mkraft/files/johnson_kraft_papay_teache
r_working_conditions_final.pdf 

Kazakoff, E. & Mitchell, A. (2017). Cultivating a growth mindset with educa-
tional technology. Retrieved from 
https://www.lexialearning.com/sites/default/files/resources/Cultivating-
Growth-Mindset-with-Educational-Technology-White-Paper.pdf 

Kegan, R. & Lahey, L.L. (2009). Immunity to Change: How to Overcome It and 
Unlock the Potential in Yourself and Your Organization. Cambridge, MA: 
Harvard Business Press 

Kegan, R. & Lahey, L.L. (2016). An everyone culture: Becoming a deliberately 
developmental organization. Boston, MA: Harvard Business Review Press  

Killion, J. (2012). Meet the promise of content standards: The principal. Lean-
ing Forward. Retrieved from 
https://learningforward.org/docs/commoncore/meetpromiseprincipal.pdf 

Klein, A. (2016). The Every Student Succeeds Act: An ESSA overview. Retrieved 
from https://www.edweek.org/ew/issues/every-student-succeeds-
act/index.html 

Klein, A. (2018). ESSA progress report: How the new law is moving from policy 
to practice. Retrieved from 
https://www.edweek.org/ew/articles/2018/04/04/essa-progress-report-
how-the-new-law.html 

Klein, R. (2015). In 10 years, America’s classrooms are going to be much more 
diverse than they are now. Retrieved from 
http://www.nccp.org/publications/pub_1194.html 

Knowles, M. (1984). Andragogy in Action. San Francisco: Jossey-Bass. 

Koball, H. & Jaing, Y. (2018). Basic facts about low-income children: Children 
under 18 years, 2016. Retrieved from 
http://www.nccp.org/publications/pub_1194.html 

Koedel, C., Mihaly, K., & Rockoff, J.E. (2015). Value-Added modeling: A review. 
Retrieved from https://economics.missouri.edu/working-
papers/2015/wp1501_koedel.pdf 

Kosciw, J.G., Grgeytak, E.A., Bartkiewicz, M.J., Boesen, M.J., & Palmer, N.A. 
(2012). The 2011 national school climate survey: The experiences of lesbian, 
gay, bisexual and transgender youth in our nation’s schools. Retrieved from 
https://www.glsen.org/sites/default/files/2011%20National%20School%20
Climate%20Survey%20Full%20Report.pdf 

Kostelkin, M.J. & Grady, M.L. (2009). Getting it right from the start: The princi-
pal’s guide to early childhood education. Thousand Oaks, CA: Corwin 



References  141 

 
Koyama, J. (2013). Principals as Bricoleurs. Educational Administration Quar-
terly, 50(2), 279-304. doi:10.1177/0013161x13492796 

Larmer, J., Mergendoller, J., & Boss, S. (2015). Setting the standard for project 
based learning: A proven approach to rigorous classroom instruction. Alex-
andria, VA: ASCD.  

Lee, A.M. (2018). Individuals with Disabilities Act (IDEA): What you need to 
know. Retrieved from https://www.understood.org/en/school-
learning/your-childs-rights/basics-about-childs-rights/individuals-with-
disabilities-education-act-idea-what-you-need-to-know 

Lee, C. (2017). What is interactive whiteboard. Retrieved from  

 https://www.eztalks.com/whiteboard/what-is-interactive-whiteboard.html 

Lee, M., Hallinger, P., & Walker, A. (2012). A distributed perspective on instruc-
tional leadership in international baccalaureate (IB) schools. Educational 
Administration Quarterly, 48(4), 664-698. doi:10.1177/0013161x11436271 

Leef, G. (2018). Janus v. AFSCME: Perhaps this time the court will take the first 
amendment seriously. Retrieved from 
https://www.forbes.com/sites/georgeleef/2018/03/02/janus-v-afscme-
perhaps-this-time-the-court-will-take-the-first-amendment-
seriously/#c284eef57918 

Le Fevre, D. M., & Robinson, V. M. (2014). The interpersonal challenges of 
instructional leadership. Educational Administration Quarterly, 51(1), 58-95. 
doi:10.1177/0013161x13518218 

Legeros, L. (2016). Facilitating community conversations about education: 4 
lessons learned. Retrieved from http://tiie.w3.uvm.edu/blog/facilitating-
community-conversations-education/#.WzT4CtJKg2w 

Leithwood, K. (2010). Characteristics of school districts that are exceptionally 
effective in closing the achievement gap. Leadership & Policy in Schools, 
9(3), 245-291.  

Lendrum, A., Barlow, A., & Humphries, A. (2013). Developing positive school-
home relationships through structured conversation with parents of special 
needs and disabilities. Journal of Research in Special Needs Education, 15(2), 
87-96. DOI: 10.1111/1471-3802.12023 

Lexia Learning. (2018). RTI and MTSS: Do you know the difference between 
these support systems? Retrieved from 
https://www.lexialearning.com/blog/rti-and-mtss-do-you-know-
difference-between-these-support-systems 

Liptak, A. (2018). Supreme court ruling delivers a sharp blow to labor unions. 
Retrieved from 
https://www.nytimes.com/2018/06/27/us/politics/supreme-court-unions-
organized-labor.html 

Locke, E.A. & Latham, G.P. (1990). A theory of goal setting & task performance. 
New York, NY: Pearson. 

Loeb, S., Kalogrides, D., & Beteille, T. (2012). Effective schools: teacher hiring, 
assignment, development, and retention. Education Finance and Policy, 
7(3), 269-304. doi:10.3386/w17177 



142   References 

 
Longley, R. (2017). School prayer: Separation of church and state: Why Johnny 
can’t pray – at school. Retrieved from 
https://www.thoughtco.com/separation-of-church-and-state-3572154 

Lott, J., & Kenny, L. W. (2013). State teacher union strength and student 
achievement. Economics of Education Review, 35, 93-103. 
doi:10.1016/j.econedurev.2013.03.006. 

Loughran, J. (2014). Professionally developing as a teacher educator. Journal 
of teacher education, 65(4), 271-283. DOI: 10.1177/0022487114533386 

Louis, K. S., & Robinson, V. M. (2012). External mandates and instructional 
leadership: School leaders as mediating agents. Journal of Educational Ad-
ministration, 50(5), 629-665. doi:10.1108/09578231211249853 

Louis, K.S. & Murphy, J. (2017). Trust, caring and organizational learning: the 
leader’s role. Journal of Educational Administration, 55(1) 103-126. DOI: 
10.1108/JEA-07-2016-0077 

Loveless, T. (2016). The 2016 Brown Center report on American education: How 
well are American students learning? Washington, DC: The Brookings Insti-
tution. Retrieved from  https://www.brookings.edu/wp-
content/uploads/2016/03/Brown-Center-Report-2016.pdf 

Lunenburg, F. C. (2010). The Principal and the School: What Do Principals Do? 
National Forum of Educational and Supervision Journal, 27(4), 1-13. Re-
trieved from  

 http://www.nationalforum.com/Electronic%20Journal%20Volumes/Lunen
burg,%20Fred%20C.%20The%20Principal%20and%20the%20School%20- 

 %20What%20Do%20Principals%20Do%20NFEASJ%20V27,%20N4,%202010.
pdf 

Luo, M. (2008). Structural Equation Modeling for High School Principals' Da-
ta-Driven Decision-making: An Analysis of Information Use Environments. 
Educational Administration Quarterly, 44(5), 603-634. 
doi:10.1177/0013161x08321506 

Lynch, M. (2012). Recruiting, retaining, and fairly compensating our teachers. 
International Journal of Progressive Education, 8(2), 121-135. Retrieved from 
http://dergipark.gov.tr/download/article-file/237189 

Maciag, M. (2016). The states that spend the most (and least) on education. 
Retrieved from  

 http://www.governing.com/topics/education/gov-education-funding-
states.html 

Mader, J. (2012). The rise of teacher unions: A look at union impact over the 
years. Retrieved from http://hechingered.org/content/the-rise-of-teacher-
unions-a-look-at-union-impact-over-the-years_5601/ 

Manzo, J. (2016). Teachers unions are associated with higher test scores. Re-
trieved from https://illinoisupdate.com/2016/04/19/teachers-unions-are-
associated-with-higher-student-test-scores/ 

Mapp, K. (2010). Taking leadership, innovating change: Profiles in family, 
school, and community engagement. National Family, School, and Com-
munity Engagement Working Group. Harvard Family Research Project. 1-17.  

Mapp, K.L., Carver, I, & Lander, J. (2017). Powerful partnerships: A teacher’s 
guide to engaging families for student success. New York, NY: Scholastic 



References  143 

 
Mapp, K.L. & Kuttner, P. (2014). Partners in education: A dual-capacity frame-
work for family-school partnerships. Austin, TX: Southwest Educational De-
velopment Laboratory 

Marsh, J. A., Bertrand, M., & Huguet, A. (2015). Using Data to Alter Instruc-
tional Practice: The Mediating Role of Coaches and Professional Learning 
Communities. Teachers College Record, 117(4), 1-40. 

Marsh, J. A., & Farrell, C. C. (2014). How leaders can support teachers with 
data-driven decision-making. Educational Management Administration & 
Leadership, 43(2), 269-289. doi:10.1177/1741143214537229 

Marsh, J. A., McCombs, J. S., & Martorell, F. (2009). How Instructional Coaches 
Support Data-Driven Decision-making. Educational Policy, 24(6), 872-907. 
doi:10.1177/0895904809341467 

Marsh, J. A., Pane, J. F., & Hamilton, L. S. (2006). Making sense of data-driven 
decision-making in education: Evidence from recent RAND research. Santa 
Monica, CA: RAND. 

Marzano, R. J. (2012). The two purposes of teacher evaluation. Educational 
Leadership, 14-19. Retrieved from 
https://www.scribd.com/document/347638116/the-two-purposes-of-
teacher-evaluation-by-robert-marzano 

Marzano, R.J., Warrick, P.B., Rains, C.L., & DuFour, R. (2018). Leading a high 
reliability school. Bloomington, IL: Solution Tree 

Marzano, R.J. & Waters, T. (2009). District leadership that works: Striking the 
right balance. Bloomington, IL: Solution Tree. 

Massachusetts Department of Elementary and Secondary Education. (2012). 
Massachusetts model system for educator evaluation. Educator Evaluation, 
1-17. Retrieved from http://www.doe.mass.edu/edeval/model/ 

Massachusetts Department of Elementary and Secondary Education. (n.d.). 
Guidance for Massachusetts public schools: Creating a safe and supportive 
school environment: Nondiscrimination on the basis of gender identity. Re-
trieved from http://www.doe.mass.edu/sfs/lgbtq/handouts/D-
GenderIdentity.pdf 

Mathewson, T.G. (2016). Schools are under federal pressure to translate for 
immigrant parents. Retrieved from http://hechingerreport.org/schools-
federal-pressure-translate-immigrant-families/ 

McKenna, M.K. and Millen, J. (2013). Look! Listen! Learn! Parent narratives 
and grounded theory models of parent voice, presence, and engagement in 
K-12 education. School Community Journal, v23 n1 p9-48 2013. Retrieved 
from https://eric.ed.gov/?id=EJ1004331  

McLeskey, J. and Waldon, N. L. (2015). Effective leadership makes schools 
truly inclusive. Kappan, 96(5), 69-73. 
https://doi.org/10.1177/0031721715569474 

McKnight, K., Venkateswaran, N., Laird, J., Robles, J., & Shalev, T. (2017). Mind-
ful shifts and parent teacher home visits. Retrieved from 
http://www.pthvp.org/wp-
content/uploads/2018/02/PTHV_Study1_Report.pdf 



144   References 

 
Mead, A. E. (2017). Understanding parent’s school experiences and how it in-
fluences their intent to engage with their child’s school (Unpublished doctor-
al dissertation). Northeastern University, Boston, MA. 

Meador, D. (2017). Pros and cons of joining a teacher’s union. Retrieved from 
https://www.thoughtco.com/weighing-the-decision-to-join-a-teachers-
union-3194787 

Mense, E. G., & Crain-Dorough, M. (2018). Data leadership for K-12 schools in 
a time of accountability. Hershey, PA: IGI Global, Information Science Refer-
ence  

Meristo, M., & Eisenschmidt, E. (2014). Novice teachers’ perceptions of school 
climate and self-efficacy. International Journal of Educational Research, 67, 
1-10. doi:10.1016/j.ijer.2014.04.003 

Microsoft. (2018). Office Resources for education. Retrieved from  

 https://products.office.com/en-us/student/office-in-education 

Miller, S. (2017). Five models of technology transition to bridge the gap between 
digital natives and digital immigrants. Retrieved from 
https://insights.sei.cmu.edu/sei_blog/2017/11/five-models-of-technology-
transition-to-bridge-the-gap-between-digital-natives-and-digital-
immigrant.html 

Miller, K., Dillworth-Bart, J., & Hane, A. (2011). Maternal recollections of 
schooling and children’s school preparation. The Community Journal, 21(2), 
161-184. 

Mirel, J. & Goldin, S. (2012). Alone in the classroom: Why teachers are too iso-
lated. Retrieved from 
https://www.theatlantic.com/national/archive/2012/04/alone-in-the-
classroom-why-teachers-are-too-isolated/255976/ 

Mitchell, C. (2016). Home-school connections help ELLs and their parents. 
Retrieved from https://www.edweek.org/ew/articles/2016/05/11/home-
school-connections-help-ells-and-their-parents.html 

Murray, J. (2014). Critical issues facing school leaders concerning data-
informed decision-making. School Leadership & Management, 33(2), 169-
177. doi:10.1080/13632434.2013.773882 

Murray, M. (2017). Total quality management (TQM) and quality improve-
ment. Retrieved from  

 https://www.thebalance.com/total-quality-management-tqm-2221200 

Mystery Science. (2018). Our mission. Retrieved from 
https://mysteryscience.com/mission 

National Association for Family, School, and Community Engagement. (2016). 
Family engagement toolkits. Retrieved from 
https://www.nafsce.org/page/Toolkits? 

National Association of Elementary School Principals. (2017). Principals Ac-
tion Plan for the Every Student Succeeds Act: Providing all students with a 
well-rounded and complete education. Retrieved from 
https://www.gtlcenter.org/sites/default/files/Principals_ActionPlan_ESSA.
pdf 

National Association of Secondary School Principals and National Association 
of Elementary School Principals. (2013). Leadership matters: What the re-



References  145 

 
search says about the importance of principal leadership. Retrieved from 
http://www.naesp.org/sites/default/files/LeadershipMatters.pdf 

National Center for Education Statistics. (2014). Enrollment and percentage 
distribution of enrollment in public elementary and secondary schools, by 
race/ethnicity and level of education: Fall 1998 through fall 2023. Retrieved 
from 
https://nces.ed.gov/programs/digest/d13/tables/dt13_203.60.asp?current=
yes 

National Low Income Housing Coalition. (2014). 40 years ago: The Rehabilita-
tion Act of 1973 passed. Retrieved from http://nlihc.org/article/40-years-
ago-rehabilitation-act-1973-passed 

National Science Teachers Association. (2014). About the next generation sci-
ence standards. Retrieved from http://ngss.nsta.org/About.aspx 

NCAC Staff. (2013). The First Amendment in schools: A resource  

 guide. Retrieved from http://ncac.org/resource/first-amendment-in-
schools 

Neumerski, C. M. (2012). Rethinking instructional leadership, a review. Educa-
tional Administration Quarterly, 49(2), 310-347. 
doi:10.1177/0013161x12456700 

Nunez, S. (2017). Engaging ELL families: 20 strategies for school leaders. Re-
trieved from http://www.adlit.org/article/42781/ 

Oberman, M.E. & Boudett, K.P. (2015). Eight steps to becoming data wise. 
Educational Leadership 73(3). Retrieved from 
http://www.ascd.org/publications/educational-
leadership/nov15/vol73/num03/Eight-Steps-to-Becoming-Data-Wise.aspx 

O’Donnell, J., & Kirkner, S. L. (2014). The impact of a collaborative family 
involvement program: Latino families and children’s educational prefer-
ences. School and Community Journal, 24(1), 211-234.  

Ostovar-Nameghi, S.A. & Sheikhahmadi, M. (2016). From teacher isolation to 
teacher collaboration: Theoretical perspectives and empirical findings. 9(5) 
197. DOI: 10.5539/let.v9n5p197 

Park, V., & Datnow, A. (2009). Co-constructing distributed leadership: District 
and school connections in data-driven decision-making. School Leadership 
& Management, 29(5), 477-494. doi:10.1080/13632430903162541 

Parker, D.C. (2017). The impact of professional development on poverty, 
schooling, and literacy practices: Teacher narratives and reformation of 
mindset. Cogent Education, 4(1). DOI: 10.1080/2331186C.2017.1279381 

Parr, M., Vander-Dussen, M. (2017). Family-School (Dis)Engagement: Under-
standing what it is, what it is not and what to do. Language and Literacy, 
19(1), 48-62. DOI: 10.20360/G26G6F 

Partee, G. L. (2014). Retaining teachers of color in our public schools: A critical 
need for action. Center for American Progress, 1-26. Retrieved from 
https://files.eric.ed.gov/fulltext/ED561078.pdf 

Petty, T. M., Fitchett, P., & O'Connor, K. (2012). Attracting and keeping teachers 
in high-need schools. American Secondary Education, 40(2), 67-88. Re-
trieved from 
http://www.jstor.org/stable/43694131?seq=1#page_scan_tab_contents 



146   References 

 
Pianta, R, Hamre, B., Downer, J., Burchinal, M., Williford, A., LoCasale-Crouch, 
J., Howes, C., & Scott-Little, C. (2017). Early childhood professional devel-
opment: Coaching and coursework effects on indicators of children’s school 
readiness. Early Education and Development. DIO: 
10.1080/10409289.2017.1319783  

PowerSchool. (2017). The award-winning unified classroom. Retrieved from  

 https://www.powerschool.com/ 

Prytula, M., Noonan, B., & Hellsten, L. (2013). Toward instructional leadership: 
Principals' perceptions of large-scale assessment in schools. Canadian 
Journal of Educational Administration and Policy, 140, 1-30. Retrieved from 
https://eric.ed.gov/?id=EJ1008727 

Rasmussen, A. (2016). Starting with why. Retrieved from 
https://threeteacherstalk.com/2016/01/06/starting-with-why/ 

Raty, H. (2011). Past in the present: the way parents remember their own 
school years relates to the way they participate in their child’s schooling and 
remember his/her school years. Social Psychology of Education, 14, 347-360.  

Ravani, G. (2014). Why public education needs teachers unions. EdSource, 1-
19. Retrieved from ttps://edsource.org/2014/why-public-education-needs-
teachers-unions/65723 

Ravitch, D. (n.d.). Why teacher unions are good for teachers-and the public. 
Retrieved from https://www.aft.org/periodical/american-educator/winter-
2006-2007/why-teacher-unions-are-good-teachers-and 

Redford, K. (2017). Cultural competency is not a ‘soft’ skills. Retrieved from 
https://www.edweek.org/tm/articles/2017/07/11/cultural-competency-is-
not-a-soft-skill.html 

Reedy, K. (2014). 9 best teaching practices for cultural competency. Retrieved 
from http://www.couragerenewal.org/9-best-teaching-practices-for-
cultural-competency/ 

Reinhorn, S. K., Johnson, S. M., & Simon, N. S. (2017). Investing in develop-
ment: Six high-performing, high-poverty schools implement the Massachu-
setts Teacher Evaluation Policy. Educational Evaluation and Policy Analysis, 
39(3), 383-406. doi:10.3102/0162373717690605 

Rigby, J. G. (2013). Three logics of instructional leadership. Educational Ad-
ministration Quarterly, 50(4), 610-644. doi:10.1177/0013161x13509379 

Riggio, R.E. (2017). Are teachers getting bullied? Retrieved from 
https://www.psychologytoday.com/us/blog/cutting-edge-
leadership/201711/are-teachers-getting-bullied 

Ronfeldt, M. (2012). Where should student teachers learn to teach? Educa-
tional Evaluation and Policy Analysis, 34(1), 3-26. 
doi:10.3102/0162373711420865 

RTI Network. (n.d.). What is RTI? Retrieved from 
http://www.rtinetwork.org/learn/what/whatisrti 

Rubinstein, S. A., & McCarthy, J. E. (2014). Teachers unions and management 
partnerships: How working together improves student achievement. Center 
for American Progress, 1-28. Retrieved from 
https://eric.ed.gov/?id=ED561086 



References  147 

 
Samuels, C.A. (2016). Number of U.S. students in special education ticks up-
wards. Retrieved from 
https://www.edweek.org/ew/articles/2016/04/20/number-of-us-students-
in-special-education.html 

Sargent, M. (n.d.). Stop and listen to immigrants’ stories. Retrieved from 
http://legis.wisconsin.gov/assembly/48/sargent/news/op-eds/stop-and-
listen-to-immigrants-stories/ 

Schaefer, L., Long, J. S., & Clandinin, D. J. (2012). Questioning the research on 
early career teacher attrition and retention. Alberta Journal of Educational 
Research, 58(1), 106-121. Retrieved from https://eric.ed.gov/?id=EJ972425 

Siemens, G., & Baker, R. S. (2012). Learning analytics and educational data 
mining. Proceedings of the 2nd International Conference on Learning Analyt-
ics and Knowledge - LAK '12, 1-3. doi:10.1145/2330601.2330661 

Simmons, W. (2014). How relevant is Brown v. Board of Education Today? Re-
trieved from http://www.wbur.org/cognoscenti/2014/05/19/how-relevant-
is-brown-v-board-of-education-today 

Sinek, S. (2011). Start with why: How great leaders inspire everyone to take 
action. New York, NY: Penguin 

Sinek, S., Mead, D., & Docker, P. (2017). Find your why: A practical guide for 
discovering purpose for you and your team. New York, NY: Penguin 

Singer, A. (2013). Rebuilding and redefining the teachers’ union. Retrieved 
from https://www.huffingtonpost.com/alan-singer/teachers-
unions_b_4132918.html 

Smith, W. C. (2015). Framing the debate over teacher unions. Mid-Atlantic 
Education Review, 1(1), 17-26. Retrieved from 
http://www.maereview.org/index.php/maer/article/view/5 

Social Welfare History Project (2016). Elementary and Secondary Education 
Act of 1965. Social Welfare History Project. Retrieved from 
https://socialwelfare.library.vcu.edu/programs/education/elementary-and-
secondary-education-act-of-1965/ 

Sofo, F., Fitzgerald, R., & Jawas, U. (2012). Instructional leadership in Indone-
sian school reform: Overcoming the problems to move forward. School 
Leadership & Management, 32(5), 503-522. 
doi:10.1080/13632434.2012.723616 

Southwestern Educational Development Laboratory. (2013). Partners in edu-
cation: Dual capacity-building framework for family-school partnerships. 
Retrieved from http://www.sedl.org/pubs/framework/ 

Spangler, D., Brown, S. Simmons, T., McGarvey, B., Cushenberry, D. … Daw-
son, L.C. (2016). Seizing the moment: Realizing the promise of student-
centered learning. Retrieved from 
http://www.wbur.org/cognoscenti/2014/05/19/how-relevant-is-brown-v-
board-of-education-today 

Sparks, S.D. (2016). 50 years seeking educational equality: Revisiting the Cole-
man report. Retrieved from 
https://www.edweek.org/ew/section/multimedia/50-years-seeking-
educational-equality-the-coleman-report.html 



148   References 

 
Sparks, S. D. (2018). A primer on continuous school improvement. Education 
Week, Retrieved from www.edweek.org/ew/artilces/2018/02/07  

Stahl, G., Sharplin, E., & Kehrwald, B. (2016). Developing pre-service teachers’ 
confidence: real-time coaching in teacher education. International and 
Multidisciplinary Perspectives 17(6), 724-738. DOI: 
10.1080/14623943.2016.1206882 

Steinberg, M. P., & Sartain, L. (2015). Does teacher evaluation improve school 
performance? Experimental evidence from Chicago's excellence in teaching 
project. Education Finance and Policy, 10(4), 535-572. 
doi:10.1162/edfp_a_00173 

Strauss, V. (2016). The real problem isn't teachers. Washington Post. Retrieved 
from https://www.washingtonpost.com/news/answer-
sheet/wp/2016/06/30/the-real-problem-isnt-
teachers/?noredirect=on&utm_term=.1d8c13094d29 

Stribbell, H. (2014). Engaging your school community through social media. 
Retrieved from https://www.edutopia.org/blog/engaging-school-
community-social-media-howard-stribbell 

Stricker, J. (2017). 3 keys to building strong instructional leadership teams. 
Retrieved from http://www.insighteducationgroup.com/blog/3-keys-to-
building-strong-instructional-leadership-teams 

StriveTogether. (2018). About us. Retrieved from 
https://www.strivetogether.org/about/ 

Strunk, K. (2011). Are teachers' unions really to blame?: Collective bargaining 
agreements and their relationships with district resource allocation and 
student performance in California. Education Finance and Policy, 6(3), 354–
398. doi:10.1162/edfp_a_00039 

Strunk, K., & McEachin, A. (2011). Accountability under constraint. American 
Educational Research Journal, 48(4), 871–903. 
doi:10.3102/0002831211401006 

Sun, J., Johnson, B., & Przybylski, R. (2016). Leading with data: An increasingly 
important feature of school leadership. International Studies in Educational 
Administration (Commonwealth Council for Educational Administration & 
Management (CCEAM)), 44(3). 

Taylor, E. S., & Tyler, J. H. (2012). Can teacher evaluation improve teaching? 
Education Next, 12(4), 78-84. Retrieved from 
https://eric.ed.gov/?id=EJ994601 

Techopedia. (2018). Google docs. Retrieved from  

 https://www.techopedia.com/definition/13626/google-docs 

The Human Rights Campaign Foundation. (2018). A checklist for a welcoming 
and inclusive school environment. Retrieved from 
http://www.welcomingschools.org/pages/checklist-for-a-welcoming-and-
inclusive-school-environment/ 

The International Society for Technology in Education. (2009). ISTE standards 
for administrators. Retrieved from https://www.iste.org/standards/for-
administrators 

The International Society for Technology in Education. (2016). Standards for 
students. Retrieved from http://www.iste.org/standards/for-students  



References  149 

 
The International Society for Technology in Education. (2017). Standards for 
educators. Retrieved from http://www.iste.org/standards/for-educators 

The International Society for Technology in Education. (2018a). Be bold with 
us. Retrieved from https://www.iste.org/about/about-iste 

The International Society for Technology in Education. (2018b). Essential 
conditions. Retrieved From https://www.iste.org/standards/essential-
conditions 

The International Society for Technology in Education. (2018c). ISTE stand-
ards for education leaders. Retrieved from 
https://www.iste.org/standards/for-education-leaders 

The Wallace Foundation. (2013). The school principal as leader: Guiding 
schools to better teaching and learning. Perspective, 1-28. Retrieved from 
http://www.Wallace Foundationfoundation.org/knowledge-
center/pages/the-school-principal-as-leader-guiding-schools-to-better-
teaching-and-learning.aspx 

Tschannen-Moran, M. (2016). Leadership for successful schools. San Francisco, 
CA: Jossey-Bass 

Turknett, R.L. & Turknett, C.N. (2005). Decent People, Decent Company, How to 

 Lead with Character at Work and in Life. Mountain View, CA: Davies-Black. 

University of Kansas-School of Education. (2018). Timeline of the Individuals 
with Disabilities Education Act (IDEA). Retrieved from 
https://educationonline.ku.edu/community/idea-timeline 

U.S. Department of Education (2007). 25 years of progress in educating chil-
dren with disabilities through IDEA. Retrieved from 
https://www2.ed.gov/policy/speced/leg/idea/history.html 

U.S. Department of Education. (2004). Policy guidance-Access to high school 
students and information on students by military recruiters. Retrieved from 
https://www2.ed.gov/policy/gen/guid/fpco/hottopics/ht-10-09-02a.html 

U.S. Department of Education. (n.d.a). Every Student Succeeds Act (ESSA). 
Retrieved from https://www.ed.gov/esea 

U.S. Department of Education. (n.d.b). Office of civil rights: Resources for 
LGBTQ students. Retrieved from 
https://www2.ed.gov/about/offices/list/ocr/lgbt.html 

U.S. Department of Education. (n.d.c). Family educational rights and privacy 
act (FERPA). Retrieved from 
https://www2.ed.gov/policy/gen/guid/fpco/ferpa/index.html?src=rn 

U.S. Department of Health and Human Services, Health Resources and Ser-
vices Administration, Maternal and Child Health Bureau. (2014). The Health 
and Well-Being of Children: A Portrait of States and the Nation, 2011-2012. 
Retrieved from https://mchb.hrsa.gov/nsch/2011-
12/health/pdfs/nsch11.pdf 

U.S. Department of Education and U.S. Department of Health and Human 
Services. (2016). Policy statement on family engagement from the early years 
to the early grades. Retrieved from 
https://www2.ed.gov/about/inits/ed/earlylearning/files/policy-statement-
on-family-engagement.pdf 



150   References 

 
Vaala, S., Ly, A. & Levine, M.H. (2015). Getting a read on the app store: A market 
scan and analysis of children’s literacy apps. Retrieved from  

 http://www.joanganzcooneycenter.org/wp-
content/uploads/2015/12/jgcc_gettingaread.pdf 

Vachon, T. E., & Ma, J. K. (2015). Bargaining for success: Examining the rela-
tionship between teacher unions and student achievement. Sociological Fo-
rum, 30(2), 391-414. doi:10.1111/socf.12168 

Valencia, R.R. (2010). Dismantling contemporary deficit thinking: Educational 
thought and practice. DOI: 10.4324/9780203853214 

Vaisanen, S., Pietarinen, J., Pyhalto, K., Toom, A., & Soini, T. (2016). Social 
support as a contributor to student teachers’ experienced well-being. Re-
search Papers in Education, 32(1), 41-55. 
doi:10.1080/02671522.2015.1129643 

Van Voorhis, F.L., Maier, M.F., Epstein, J.L., & Lloyd, C.M. (2013). The impact of 
family involvement on the education of children ages 3 to 8: A focus on litera-
cy and math achievement outcomes and social-emotional skills. Retrieved 
from 
https://www.mdrc.org/sites/default/files/The_Impact_of_Family_Involvem
ent_FR.pdf 

Veeriah, J., Piaw, C. Y., Li, S.Y., Hoque, K.E. (2017). Teacher’s perception on the 
relationship between transformational leadership and school culture in 
primary cluster schools. Malaysian Online Journal of Educational Manage-
ment, 5(4), 18-34. DOI: 10.22452/mojem.vol5no4.2 

Vilson, J. (2015). Empowering educators through cultural competence. Re-
trieved from https://www.edutopia.org/blog/empowering-educators-
through-cultural-competence-jose-vilson 

Vygotsky, L. (1962). Thought and language. Cambridge, MA: MIT Press. 

Walsh, B. (2014). Building capacity for family engagement. Retrieved from  

 https://www.gse.harvard.edu/news/uk/14/11/building-capacity-family-
engagement 

Walsh, K. (2015). 8 examples of transforming lessons through the SAMR cycle. 
Retrieved from, www.emergingedtech.com/2015/04/examples-of-
transforming-lessons-through-samr/ 

Wayman, J. C. (2009). Involving Teachers in Data-Driven Decision-making: 
Using Computer Data Systems to Support Teacher Inquiry and Reflection. 
Journal of Education for Students Placed at Risk (JESPAR), 10(3), 295-308. 
doi:10.1207/s15327671espr1003_5 

Wayman, J. C., & Jimerson, J. B. (2014). Teacher needs for data-related profes-
sional learning. Studies in Educational Evaluation, 42, 25-34. doi: 
10.1016/j.stueduc.2013.11.001 

Wesolowski, B.C. (2015). Tracking student achievement in music perfor-
mance. National Association for Music Education. DOI: 
10.1177/0027432115589352 

West Corporation. (2018). About west (schoolmessenger solutions). Retrieved 
from https://www.schoolmessenger.com/about/  

Wiggins, G. & McTighe, J. (2017). Backwards design. Learning Theories. Re-
trieved from https://www.learning-theories.com/backward-design.html 



References  151 

 
Williams, R.B., Brien, K., LeBlanc, J. (2012). Transforming schools into learning 
organizations: Supports and barriers to educational reform. Canadian Jour-
nal of Educational administration and Policy, 134. Retrieved from 
https://eric.ed.gov/?id=EJ996773 

Wohlstetter, P., Datnow, A., & Park, V. (2008). Creating a system for data-driven 
decision-making: Applying the principal-agent framework. School Effective-
ness and School Improvement, 19(3), 239-259. 
DOI:10.1080/09243450802246376 

Wydra, A. (2018). Teachers' unions improve student achievement: Insights 
from California charter schools. Chicago Policy Review. Retrieved from hica-
gopolicyreview.org/2018/01/20/teachers-unions-improve-student-
achievement-insights-from-california-charter-schools/ 

You, S., Kim, A. Y., & Lim, S. A. (2017). Job satisfaction among secondary 
teachers in Korea: Effects of teachers’ sense of efficacy and school culture. 
Educational Management Administration & Leadership, 45(2), 284-297. 
doi:10.1177/1741143215587311 

Young, N.D., Bonanno-Sotiropoulos, K., & Smolinski, J.A. (2018a). Making the 
grade: Promoting positive outcomes for students with learning disabilities. 
Lanham, MD: Roman & Littlefield 

Young, N.D., Bonanno-Sotiropoulos, K., & Smolinski, J. (2018b). Achieving 
Results: Maximizing success in the schoolhouse. Lanham, MD: Roman & Lit-
tlefield 

Young, N.D., Jean, E., & Citro, T.A. (2018). Stars in the schoolhouse: Teaching 
practices that make a difference. Wilmington, DE: Vernon Press 

Young, N.D., Jean, E., & Mead, A.E. (2019). From cradle to classroom: A guide to 
special education for young children. Lanham, MD: Roman & Littlefield. 

Young, N.D., Michael, C.N., & Citro, T.A. (2017). To campus with confidence. 
Madison, WI: Atwood Publishers 

Zaretsky, L., Moreau, L., & Faircloth, S. (2008). Voices from the field: School 
leadership in special education. The Alberta Journal of Educational Re-
search, 54(2), 161-177. Retrieved from https://eric.ed.gov/?id=EJ802638 

Zascavage, V. (2010). Elementary and Secondary Education Act. In T.C. Hunt, 
J.C. Carper, T.J. Lasley, II, & C.D. Raisch (eds), Encyclopedia of Educational 
Reform and Dissent. doi: 10.4135/9781412957403.n149 

Zepeda, S.J., Parylo, O., & Bengtson, E. (2014). Analyzing principal profession-
al development practices through the lens of adult learning theory. Profes-
sional Development in Education, 40(2), 295-315. Retrieved from 
https://eric.ed.gov/?id=EJ1028766 





 

About the Authors 

Nicholas D. Young, PhD, EdD 

Dr. Nicholas D. Young has worked in diverse educational roles for more than 

30 years, serving as a principal, special education director, graduate professor, 

graduate program director, graduate dean, and longtime superintendent of 

schools. He was named the Massachusetts Superintendent of the Year; and he 

completed a distinguished Fulbright program focused on the Japanese educa-

tional system through the collegiate level. Dr. Young is the recipient of nu-

merous other honors and recognitions including the General Douglas MacAr-

thur Award for distinguished civilian and military leadership and the Vice 

Admiral John T. Hayward Award for exemplary scholarship. He holds several 

graduate degrees including a PhD in educational administration and an EdD 

in educational psychology. 

Dr. Young has served in the U.S. Army and U.S. Army Reserves combined for 

over 34 years; and he graduated with distinction from the U.S. Air War Col-

lege, the U.S. Army War College, and the U.S. Navy War College. After com-

pleting a series of senior leadership assignments in the U.S. Army Reserves as 

the commanding officer of the 287th Medical Company (DS), the 405th Area 

Support Company (DS), the 405th Combat Support Hospital, and the 399th 

Combat Support Hospital, he transitioned to his current military position as a 

faculty instructor at the U.S. Army War College in Carlisle, PA. He currently 

holds the rank of Colonel.  

Dr. Young is also a regular presenter at state, national, and international 

conferences; and he has written many books, book chapters, and/or articles 

on various topics in education, counseling, and psychology. Some of his most 

recent books include Securing the Schoolyard: Protocols that Promote Safety 

and Positive Student Behaviors (in-press); Sounding the Alarm in the School-

house: Safety, Security and Student Well-Being (in-press); Embracing and Edu-

cating the Autistic Child: Valuing Those Who Color Outside the Lines (in-press); 

The Soul of the Schoolhouse: Cultivating Student Engagement (in-press); From 

Cradle to Classroom: A Guide to Special Education for Young Children (in-

press); Captivating Classrooms: Student Engagement at the Heart of School 

Improvement (in-press); Soothing the Soul: Pursuing a Life of Abundance 

Through a Practice of Gratitude (2018); Dog Tags to Diploma: Understanding 

and Addressing the Educational Needs of Veterans, Servicemembers, and their 

Families (2018); Turbulent Times: Confronting Challenges in Emerging Adult-

hood (2018); Guardian of the Next Generation: Igniting the Passion for Quality 



154   About the Authors 

 
Teaching (2018); Achieving Results: Maximizing Success in the Schoolhouse 

(2018); From Head to Heart: High Quality Teaching Practices in the Spotlight 

(2018); Stars in the Schoolhouse: Teaching Practices and Approaches that Make 

a Difference (2018); Making the Grade: Promoting Positive Outcomes for Stu-

dents with Learning Disabilities (2018); Paving the Pathway for Educational 

Success: Effective Classroom Interventions for Students with Learning Disabili-

ties (2018); Wrestling with Writing: Effective Strategies for Struggling Students 

(2018); Floundering to Fluent: Reaching and Teaching the Struggling Stu-

dent (2018); Emotions and Education: Promoting Positive Mental Health in 

Students with Learning (2018); From Lecture Hall to Laptop: Opportunities, 

Challenges, and the Continuing Evolution of Virtual Learning in Higher Educa-

tion (2017); The Power of the Professoriate: Demands, Challenges, and Oppor-

tunities in 21st Century Higher Education (2017); To Campus with Confidence: 

Supporting a Successful Transition to College for Students with Learning Disa-

bilities (2017); Educational Entrepreneurship: Promoting Public-Private Part-

nerships for the 21st Century (2015); Beyond the Bedtime Story: Promoting 

Reading Development during the Middle School Years (2015); Betwixt and Be-

tween: Understanding and Meeting the Social and Emotional Developmental 

Needs of Students During the Middle School Transition Years (2014); Learning 

Style Perspectives: Impact Upon the Classroom (3rd ed., 2014); and Collapsing 

Educational Boundaries from Preschool to PhD: Building Bridges Across the 

Educational Spectrum (2013); Transforming Special Education Practices: A 

Primer for School Administrators and Policy Makers (2012); and Powerful 

Partners in Student Success: Schools, Families and Communities (2012). He 

also co-authored several children’s books to include the popular series I am 

Full of Possibilities. Dr. Young may be contacted directly at 

nyoung1191@aol.com. 

Elizabeth Jean, EdD 

Dr. Elizabeth Jean has served as an elementary school educator and adminis-

trator in various rural and urban settings in Massachusetts for more than 20 

years. As a building administrator, she has fostered partnerships with fami-

lies, various local businesses, and higher education institutions. Further, she 

is currently a graduate adjunct professor at the Van Loan School of Education, 

Endicott College and previously taught at the College of Our Lady of the Elms. 

In terms of formal education, Dr. Jean received a BS in education from Spring-

field College; a MEd in education with a concentration in reading from the 

College of Our Lady of the Elms; and an EdD in curriculum, teaching, learning 

and leadership from Northeastern University. 



About the Authors  155 

 
Dr. Jean is a primary author on From Cradle to Classroom: A Guide to Special 

Education for Young Children (in-press); Dog Tags to Diploma: Understanding 

and Addressing the Educational Needs of Veterans, Servicemembers and their 

Families (2018); Stars in the Schoolhouse: Teaching Practices and Approaches 

that Make a Difference (2018); From Head to Heart: High Quality Teaching 

Practices in the Spotlight (2018); From Lecture Hall to Laptop: Opportunities, 

Challenges and the Continuing Evolution of Virtual Learning in Higher Educa-

tion (2017). She has also written book chapters on such topics as emotional 

well-being for students with learning disabilities, post-secondary campus 

supports for emerging adults, parental supports for students with learning 

disabilities, home-school partnerships, virtual education, public and private 

partnerships in public education, professorial pursuits, technology partner-

ships between K-12 and higher education, developing a strategic mindset for 

LD students, the importance of skill and will in developing reading habits for 

young children, and middle school reading interventions to name a few. Addi-

tionally, she has co-authored and illustrated several children’s books to in-

clude Yes, Mama (2018), The Adventures of Scotty the Skunk: What’s that 

Smell? (2014), and I am Full of Possibilities Series for Learning Disabilities 

Worldwide. She may be contacted at elizabethjean1221@gmail.com. 

Anne E. Mead, EdD 

Dr. Mead has over 35 years of experience in the early childhood education 

field. Her career has spanned professional roles as a family child care provid-

er, child care center director, preschool special education instructor, early 

childhood education trainer and consultant on organizational and system 

management. Dr. Mead is currently the administrator for early childhood 

programs and extended learning for the Danbury Public Schools in Danbury, 

Connecticut where she has been credited with the development of a family 

and community engagement center, before and after school programs, and 

the formation of a family learning center. She received a BA in Human Ser-

vices from the University of Connecticut, a MEd in Educational Leadership 

from National Louis University, and an EdD in Organizational Leadership 

Studies from Northeastern University. 

Dr. Mead has served on numerous local, state and boards related to early 

childhood education and was a founding member of the National Association 

for Family, School and Community Engagement She is a member of the Cam-

paign for Grade Level Reading and serves on the family engagement design 

team for the State of Connecticut State Department of Education. Dr. Mead is 

a bi-weekly contributor to the Tribuna Newspaper where she writes about 

family engagement and child education and development. She has written 

several book chapters about family engagement and is a primary author for 



156   About the Authors 

 
the book From Cradle to Classroom: A Guide to Special Education for Young 

Children (in-press). Dr. Mead may be contacted at annemead2003@yahoo.com. 


